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Foundational Literacies — Narrative Unit — Lesson 1: Narrative Arc 

Lesson Summary 

T will build background about narrative texts and Ss will learn about the narrative arc by analyzing an 

example (SRE); they will the will apply their new knowledge by parsing out the different parts of stories 

they are familiar with. 

Presentation Preparation 

 Keynote: Narrative Texts - Introduction 
Handouts/Materials 

▪ Narrative Arc Guide 

▪ Narrative Arc Chart (x2 per Ss) 

▪ The Choking Doberman + chart (homework) 

Pre-lesson requirements 

 Ss should have completed (or nearly completed) the SRE for Narrative Genre. 

 

LESSON SEQUENCE 

Activity 1: [30 minutes] SRE Overview 

 In pairs, Ss briefly compare their answers for the narrative SRE (5 

minutes) 

 T eleicits ideas and goes through the answers [slides 2-7] 

 T should emphasize the following features of narrative texts while going 

over the SRE: The Narrative Arc, Characterization, Descriptive 

Language, Perspective, and Tense-Aspect. 

 

Activity 2: [10 minutes] Building Background 

 T arranges Ss into larger groups of 3-4 and asks Ss what their favorite 

books or story was from childhood [slide 8]. 

If SRE took longer 

than expected, skip this 

activity. 

Activity 3: [10 minutes] Teaching 

 T asks Ss to think the structure of a story (beginning, middle, end). How 

does The Boy Who Cried Wolf begin and end? 

 T goes into more detail about the Narrative Arc [slides 9-15] 

o Exposition 

o Rising Action 

o Climax 

o Falling Action 

o Resolution 

 Ss should take notes on each step in the arc on a chart as the T goes over 

them. See Teacher’s Guide A. 

 

Activity 4: [10 minutes] Modeling / Guided Practice 

 With the T’s help, Ss should parse The Boy Who Cried Wolf into a chart 

that breaks down the Narrative Arc. This can be done on the board, so 

everyone can see it clearly. See Teacher’s Guide B. 

 

Activity 5: [30 minutes] Independent Practice 

 T informs Ss they will work in their teams to do the same activity with 

another story. It is recommended that they use the last graded reader they 

completed, if it was fiction [slide 16]. 

 Ss then fill out a second Narrative Arc chart about their story (15 

minutes). 

 T elicits ideas about which part of the story belongs in the Narrative Arc 

chart boxes. (15 minutes) 

 

Homework A: Ss parse The Choking Doberman for the same narrative arc 

information [slide 17]. 

 

Homework B: Ss should download the Narrative Mysteries: The Case of the 

Adam Mortis app from the App Store [slide 18]. 

 



The Narrative Arc (Teacher’s Guide A) 
 

 

(4) Climax: The most 

interesting part of the story. 

(1) Exposition: 

Introduces 

characters and the 

setting. 

(6) Resolution: How the 

story ends. 

(2) Complicating Action: 

The event that really starts 

the story. 



The Narrative Arc 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

(4) Climax:  

(1) Exposition:  

 

(6) Resolution:  (2) Complicating Action:  



The Narrative Arc (Teacher’s Guide B) 
 

Story Title: __The Boy Who Cried Wolf______ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(4) Climax:  

A wolf actually shows up 

among the sheep. 

(1) Exposition:  

Boy’s father used 

to send him to the 

fields to watch 

over the sheep. 

(6) Resolution:  

No one helps the boy. 

(2) Complicating Action:  

The boys gets bored and 

decides to “have fun.” 



The Narrative Arc 
 

Story Title: _______________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

(4) Climax:  

(1) Exposition:  

 

(6) Resolution:  (2) Complicating Action:  



     
The Choking Doberman 

 

 "Come on, come on, move it, idiot!" 

 Joanne beat impatiently on the steering wheel of her car. How stupid to get caught in 

traffic! She had planned to leave work early to give herself a chance to relax and have a bath 

before going out to a meeting of her local tennis club. But just at ten to three a client had arrived, 

and it was two hours before she had finished dealing with the man. When she came out of her 

office, all the other staff in the Highlight Advertising Agency had already left. Now she was 

stuck in a traffic jam at 5:30, and at 6:30 she was expected to be at the meeting of the tennis club. 

There would be no time for any hot bath. 

 Ahead of her, the traffic was finally moving and she raced the last half-mile through the 

quiet suburban streets to her house. Pulling into her driveway, she leapt out of the car and ran for 

the house. As she opened the door, she nearly tripped over Sheba, who was standing behind it. 

 "Hey, Sheba, hello," she said, bending down to stroke the large Doberman dog's head, 

"I've got no time for you now, but I'll take you out as soon as I get back from the tennis club." 

 It was then that she noticed something worrying about the dog. Sheba seemed to be 

coughing or choking. She could hardly breathe; her sad eyes gazed up at Joanne helplessly.  

 "Oh, damn," said Joanne to herself, dropping her briefcase and bending down to take a 

closer look, "a sick dog, today of all days!" On closer examination, Sheba did look very sick, and 

Joanne realized she would have to take her to the vet immediately. Luckily, the vet was only a 

few streets away, and Joanne quickly put Sheba into her car for the short drive. 

 When Dr. Sterne saw the state of Sheba, he brought her quickly into his office. 

 "It looks like something is stuck in her throat," said Dr. Sterne. It shouldn't take me too 

long to get it out." 

 "Listen, doctor, I'm really in a rush to get to a meeting -- can I leave her with you, and go 

and get changed? I'll be back in ten minutes to pick her up, then I'll take her on to the meeting 

with me. Is that okay?" 

 "Sure," said the doctor. "I'll see you in ten minutes." 

 Joanne jumped back into her car, and made the quick trip to her house. As she was 

entering the hallway, the house phone began to ring. She picked it up, annoyed by this additional 

interruption to her plans. 

 "This is Dr. Sterne," said an anxious voice. "Is that you, Joanne?" 

 "Of course it's me," said Joanne, surprised at the sound of his voice.  

 "I want you to get right out of that house immediately," said the doctor's voice. "Right 

now. I'm coming to get you out of there. The police will be there any second. Wait outside for 

us." The phone disconnected. Joanne stared at it. She was confused, but she was also a little 

frightened by the fear in the voice of the doctor. She hung up, then quickly backed out of the 

door and ran into the street. 

 At that moment, a police car with its lights flashing came around the corner and stopped 

outside the house. Two policemen got out. After checking that she was the owner of the house, 

they ran into the house through the still open door, without explaining anything. Joanne was by 

now completely confused and very frightened. Then the doctor arrived. 

 "Where's Sheba? Is she okay?" shouted Joanne, running over to his car. 

 "She's fine, Joanne. I removed the thing choking her, and she's okay now." 

 "Well what's this all about? Why are the police in my house?" 

 Just then, the two policemen reappeared from the house, half-carrying a man in a dark 

grey sweater and jeans, who, it seemed, could hardly walk. There was blood all over him. 

 "My God," said Joanne, "how did he get in there? And how did you know he was there?” 

 "I think he must be a burglar," said the doctor. "I knew he was there because when I 

finally removed what was stuck in Sheba's throat, it turned out to be three human fingers." 

  



The Boy Who Cried Wolf 

 

When I was little, my father used to send me to the fields each day to watch over the sheep. There 

are worse jobs than sitting in the fresh air all day, but it wasn’t interesting. I wanted to be doing, well, 

anything else but watch boring sheep eat boring grass and be bored all day long. 

“Can’t the sheep look after themselves?” I asked my father. “After all, they know how to eat grass, 

and there isn’t much else that they do.” 

My father frowned and bent down so that he was looking at me in the eyes. “I’ve given you a very 

important job, son, because I trust you to protect our sheep. Most importantly of all, you must keep watch for 

any wolves – in case they come sneaking into the fields and grab one of the spring lambs. Always be alert 

and yell for help if a wolves comes.”  

I agreed to watch over the sheep. Yet, after a few weeks, I got so bored that I began to wish that a 

wolf would show up and give me something to do. Finally, I had had enough. 

 “Let’s make things interesting,” I thought. “I’ll play a trick on the villagers.” So I got up and ran as 

fast as I could into the village shouting at the top of my voice: “Wolf! Wolf!” 

The villagers grabbed anything they could and rushed to the field to chase away the wolf. But when 

they got to the field, there weren’t any wolves. The lambs were as peaceful as usual. 

I laughed and laughed. “I sure fooled you!” I exclaimed and laughed again until my sides hurt.  

None of the villagers were laughing, though. Some of them grumbled and the blacksmith became 

quite angry and shouted at me – but I thought he just didn’t have a good sense of humour. 

A week later I did the same thing again, only this time I put on an even better act. I spread red paint 

on my arm, and pretended that the wolf had bitten me. This fooled even the blacksmith, who was suspicious 

after the last trick I had played. 

Breathless and panicked, they all arrived in the field. 

“I can’t believe I fooled you again!” I bellowed. 

This time, quite a few of the villagers were angry with me. When I got home, my father was furious 

and told me that I had a stupid sense of humour. “You can’t play tricks on people like that,” he yelled, “what 

if a wolf really does show up?”   

But I thought it was funny – and so did my friends. 

About a week after that, I was sitting up on the hill watching my father’s sheep as usual. As the sun 

was setting behind the forest, all of a sudden the dogs started to bark and the sheep were running around like 

they had all gone crazy. Only they hadn’t. Among the sheep, quick and deadly, was a wolf. He’d already 

killed one of the smallest lambs. 

“Wolf! Wolf! Wolf!” I called out and I ran into the village to get help. 

But nobody came. Not one villager. They carried on doing whatever they were doing. Seeing the 

blacksmith with his large hammer, I ran to him. 

“Please,” I said to the blacksmith. “This time it’s true. There really is a wolf.” But he just shrugged 

his shoulders and went back to work. 

 

 



 

Foundational Literacies — Narrative Unit — Lesson 2: Character Creation 

Lesson Summary 

Ss will think about what makes a memorable character and create one for their story suing a character 

creation worksheet. 

Presentation Preparation 

 N/A 
Handouts/Materials 

▪ Memorable Characters worksheet (1 per group) 

▪ Character Creation worksheet (1 per Ss) 

Pre-lesson requirements 

 Ss should have downloaded Narrative Mysteries: The Case of Adam Mortis onto their iPads 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 

 

 

 

 

Warm up: [15 minutes] Building Background 

 In pairs, Ss think of one memorable character from a book they think 

nearly everyone knows. They should use the space on the Memorable 

Characters worksheet. 

 After 10 minutes, they write their lists on the board. T may choose to 

focus on one character they are familiar with [worksheet part 1]. 

 

Activity 1: [15 minutes] Teaching about Character / Characteristics 

 T asks, “What makes character X so memorable? What are some of their 

qualities or characteristics?” T should model with at least one personal 

observation. Again, Ss create a list and share it with the class [worksheet 

part 2]. 

 

Activity 2: [30 minutes] Creating an Original Character 

 Ss are given the Character Creation worksheet and complete it. 

Emphasis should be placed on making an original character, and not 

using someone else from a different story.  

 After about 15 minutes, T should randomly assign partners. Ss will share 

their characters with each other and take notes. 

T may need to model 

how to answer the 

questions so that Ss 

understand. 

Activity 3: [20 minutes] Getting Familiar with the App 

 Ss will open the app on their iPad and set up Multiplayer function: 

o Tap Passwords and type “Multiplayer” then return to main menu 

o Tap Options 

o Tap Turn on Multiplayer 

o Tap Change Team Name 

 Ss exit back to App home menu 

o Tap Start 

o Tap Sunday 

o Tap Detective’s House 

 Ss should answer the prompts according to their character creation sheet, 

then wander around the apartment (in the game!), finding the 

characterization clues. They should then proceed to the bathroom to 

customize their detective’s look. 

 

Homework: N/A  
 

 



Foundational Literacies: Narrative Texts – Memorable Characters 
 

 

Part 1 Directions: With your group, create a short list of book characters that you think are popular or 

well-known around the world. 

 

Character Name Story 

 

1. Harry Potter 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  
 

 

Harry Potter and the Philosopher’s Stone 

 

 

 

Character chosen by class: ________________________________ 

 

 

 

Part 2 Directions: Think about what makes this character so memorable. List some personality traits below. 

Character Trait 

 

1. Harry is brave. 

2.  

3.  

4.  

5.  

6.  

 

  



NAME:___________________________ 

 

Foundational Literacies: Narrative Texts – Character Creation 
 

Detective’s Name: ___________________________________ 

 

 

1.  How old is your detective character and where were they born? 

 

 

2. What is their relationship status? 

single   in a relationship 

3. How long have they been a detective? 

 

4. Why did they become a detective? 

 

 

5. What would your detective do if they found an envelope full of money in the street? 

Turn it in to the police  Keep it  Don’t touch it and walk away 

6. When your detective has time off, what would they rather do? 

Play sports (outdoors)   Read a book (indoors) 

Watch a movie (indoors)   Go drinking with friends (outdoors) 

7. Your detective’s home hasn’t been cleaned in a while. What do they do? 

Clean it (tidy)  Don’t worry about it (messy) 

8. (Optional) What is their biggest secret? 

 

 

 

 

  



 

Your Game Partner: ______________________________ 

 

 

 

Detective’s Partner’s Name: ___________________________________ 

 

 

1.  How old is your detective’s partner and where were they born? 

 

 

2. Are they in a relationship? 

YES   NO 

3. How long have they been a detective? 

 

4. Why did they become a detective? 

 

 

5. What would they do if they found an envelope full of money in the street? 

Turn it in to the police  Keep it  Don’t touch it and walk away 

6. When your partner has time off, what would they rather do? 

Play sports (outdoors)   Read a book (indoors) 

Watch a movie (indoors)   Go drinking with friends (outdoors) 

7. Your partner’s home hasn’t been cleaned in a while. What do they do? 

Clean it (tidy)  Don’t worry about it (messy) 

8. (Please answer this as a pair) The detectives will meet each other for the first time on Monday. 

Why haven’t they met before?  

 

 



 

Foundational Literacies — Narrative Unit — Lesson 3: Characterization 

Lesson Summary 

Ss will explore how character traits are revealed by writers by analyzing an example and creating a sample 

of their own. 

Presentation Preparation 

 Keynote: Narrative Texts - Characterization 
Handouts/Materials 

▪ Indirect Characterization warm up 

▪ Character Introduction worksheet 

▪ Five Methods worksheet 

▪ STEAL Practice worksheet 

Pre-lesson requirements 

 Narrative Unit Lesson 2 Character Creation Sheet 

 

LESSON SEQUENCE NOTES 

FL Thread [15 minutes] 

 

 

 

 

Warm up: [10 minutes]  

 Ss receive Indirect Characterization worksheet and complete the 

matching exercise with a partner. 

 T goes over answers with Ss. 

 T asks Ss to look closely at the examples and notice how the writing is 

explaining something about the character’s personality without actually 

saying “she is messy.” This is called characterization, and it’s how we 

come to understand a character. 

Answers: 

1 – B       4 – D  

2 – C       5 – A 

3 – E       6 – F  

Activity 2: [15 minutes]  

 T shows a paragraph introducing their character [slide 3]. This should be 

deliberately written as direct characterization. Using their character 

sheets from the previous lesson, Ss write a similar paragraph on the 

Character Introduction worksheet.  

 

Activity 3: [30 minutes] 

 T hands out the Characterization in Narrative Texts Worksheet, 

introduces direct/indirect characterization [slide 4-5]. Ss determine if the 

paragraph is direct or indirect characterization [slide 6-7]. T explains that 

direct characterization is not ideal [slide 8]. Ss should read over their 

introductions to determine if their own writing is direct/indirect. T 

continues with 5 methods of characterization [slide 9-19] and Part 3 of 

the worksheet. 

Part 3 Answers: 

1) Action 

2) Speech 

3) Effect on others 

4) Thoughts 

5) Looks 

Activity 4: [20 minutes]  
 Ss receive the STEAL worksheet, and Ss will try to determine what the 

indirect characterization says about the character. The first example will 

be done as a class. Ss complete the worksheet, identifying the correct 

passages with the corresponding character qualities. T elicits answers. 

Note: If time is short, 

have different groups 

work on different  

characterization 

examples instead of all. 

Homework: Ss rewrite their own example of indirect characterization from 

Activity 1. 

 

 



 

Foundational Literacies: Narrative Texts – Indirect Characterization 
 
 

Directions: Read the following examples of descriptive language and draw a line to match the examples 

on the left with the personality trait on the right. 

 

 

 

1. The bed was covered in clothing 

- some dirty, some freshly 

laundered, some a complete 

mystery. 

 

 

2. The detective opened the closet 

and stared at the few items they 

had. 

 

 

3. The shelves were crammed with 

books on nearly every topic one 

could think of, from science to 

history to fantasy. 

 

 

4. The bed was nicely made, not a 

wrinkle in sight. 

 

 

5. The bookshelf wasn’t being used 

as a bookshelf at all. Instead, the 

detective had put all kinds of 

bags full of different sports 

equipment onto the shelves. 

 

 

6. The detective opened the closet 

and searched for something to 

wear, which was hidden among 

their partner’s clothes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A. Outdoors Person 

 

 

 

 

 

B. Messy 

 

 

 

 

C. Single 

 

 

 

 

 

D. Tidy 

 

 

 

E. Indoors Person 

 

 

 

 

 

F. In a relationship 



NAME: _______________________________ 

 

Foundational Literacies: Narrative Texts - Characterization 
 

Introduction of Lavinia Brown 

 

 

Lavinia Brown was a good detective, and had been working for many years. She needed to drink a 

lot of coffee to help her stay awake. She was tired right now. She hated mornings. 

Alice, an intern from a local university-level criminology program, approached Lavinia’s desk. “The 

Chief wants to see you, Miss Brown,” she said. 

Lavinia pretended she didn’t hear her for a moment. Then she said, “Okay. Why are you still here?” 

Alice said that the chief said it was urgent. Lavinia ignored her again for a minute. She didn’t like 

Alice because she was young and still pretty. Every time that she came to her desk, Lavinia made sure Alice 

knew how much she hated her.  

            Lavinia told Alice to leave. 

 

 

 

Part 1 Directions: Write an introduction to your character. Imagine a scene where they are told they have a 

new mystery to solve. What were they doing? How do they react? What do they think or say? 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

 

  



NAME: _______________________________ 

 

Foundational Literacies: Characterization Homework 
 

Homework Directions: Rewrite your introduction paragraph, making sure that all your characterization is 

indirect. 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

 

_______________________________________________________________________________________ 

  



Foundational Literacies: Narrative Texts - Characterization 
 

Characterization in literature is how authors create images of the characters for the readers.  There 

are two ways to do this: direct and indirect. 
 

 

Direct 

The author tells us about the character 

 

Example: John was tall. 

 

 

Indirect 

The author shows us things about the character by describing actions 

or language. 
 

Example: John bent down to keep from hitting his head on the 

doorway. 

 

 

Part 1 Directions: Look at the writing below with your groups and decide if it uses mostly direct or 

indirect characterization. Examples have been underlined for you. you Make a note of what it says 

about the character. 
 

Lavinia Brown was a good detective, and had been working for many years. She needed to 

drink a lot of coffee to help her stay awake. She was tired right now. She hated mornings. 

Alice, an intern from a local university-level criminology program, approached Lavinia’s 

desk. “The Chief wants to see you, Miss Brown,” she said. 

Lavinia pretended she didn’t hear her for a moment. Then she said, “Okay. Why are you 

still here?” 

Alice said that the chief said it was urgent. Lavinia ignored her again for a minute. She 

didn’t like Alice because she was young and still pretty. Every time that she came to her desk, 

Lavinia made sure Alice knew how much she hated her.  

Lavinia told Alice to leave. 

 

 

Part 2 Directions: Look at the introduction you wrote for your detective. Did you mostly tell the 

reader about the character, or did you show the reader? Look for words like “is/was.” 

 

My writing was mostly: 

 

 

DIRECT   INDIRECT 

  



 

The Five Methods of Characterization 
 

A good rule in writing narrative fiction is to try to “show not tell.” Indirect characterization is 

preferred for writing fiction because it shows skill with language. 
 

Here are ways authors show characterization: 
 

Speech What does the character say? How does the character speak? 

Thoughts What is learned through the character’s private thoughts? 

Effect on others How do the character’s actions make other characters feel or react? 

Actions What does the character do? How does the character behave? 

Looks What does the character look like? How does the character dress? 

 

 

Part 3 Directions: Here is a different version of the previous passage. Can you identify which 

indirect characterization techniques are being used? 
 

“The Chief wants to see you,” said Alice. 

Lavinia took an extra-long sip of her coffee. With deliberate ease, she tilted her head 

toward Alice. “And you’re still here...why, exactly?” 

Alice’s cheeks flushed. “It seemed urgent.” 

“Seemed urgent or is?” 

“I can’t read minds.” 

“Obviously.” 

Alice scowled. 

Lavinia reached for her mug again, more out of facetiousness than thirst. The last dregs of 

the morning’s coffee swirled at the bottom of the mug, and she made a show for Alice of finding 

the answers to life’s questions in them. Interns were all the same, year-in and year-out: 

overachieving busybodies. The only thing that changed was that they stayed the same age while 

Lavinia ticked the years off with more gray hair and less patience. “I’m pretty sure I don’t need to 

be escorted.” 

“I...what?” 

“I mean go away.” Lavinia snapped. 

 

  



Foundational Literacies: STEAL Practice 
 

Below are some examples of mostly indirect characterization from J.K. Rowling’s Harry Potter and the 

Philosopher’s Stone (1997). 

 

SPEECH 

“All right, thirty-seven then,” said Dudley, going red in the face…Aunt Petunia obviously scented 

danger, too, because she said quickly, “And we’ll buy you another two presents while we’re out today. Two 

more presents. Is that all right?” 

Dudley thought for a moment. It looked like hard work. Finally he said slowly, “So I’ll have 

thirty…thirty…” 

“Thirty-nine, sweetums,” said Aunt Petunia. 

What it says about Dudley:    

 

 

THOUGHTS 

            When he had been younger, Harry had dreamed and dreamed of some unknown relation coming to 

take him away, but it had never happened; the Dursleys were his only family. 

What is says about Harry:      

 

  

EFFECT ON OTHERS 

           “Bad news, Vernon,” she said. “Mrs. Figg’s broken her leg. She can’t take him.” 

 Dudley’s mouth fell open in horror, but Harry’s heart gave a leap. Every year on Dudley’s birthday, 

his parents took him and a friend out for the day. Every year, Harry was left behind with Mrs. Figg, a mad 

old aldy who lived two streets away. 

What it says about the Dursleys:      

 

 

ACTIONS 

            Harry had the best morning he’d had in a long time. He was careful to walk a little way apart from 

the Dursleys so that Dudley and Piers wouldn’t fall back on their favorite hobby of hitting him. 

What it says about Harry:      

 

 

LOOKS 

            Harry had always been small and skinny for his age. He looked even smaller and skinner than he 

really was because all he had to wear were old clothes of Dudley’s, and Dudley was about four times bigger 

than he was. Harry had a thin face, black hair, and bright green eyes. He wore round glasses held together 

with a lot of tape because of all the times Dudley had punched him on the nose. 

What it says about Harry:     

What it says about Dudley:    

 

 
  



Foundational Literacies: STEAL Practice (Answers) 
 

Below are some examples of mostly indirect characterization from J.K. Rowling’s Harry Potter and the 

Philosopher’s Stone (1997). 

 

SPEECH 

“All right, thirty-seven then,” said Dudley, going red in the face…Aunt Petunia obviously scented 

danger, too, because she said quickly, “And we’ll buy you another two presents while we’re out today. Two 

more presents. Is that all right?” 

Dudley thought for a moment. It looked like hard work. Finally he said slowly, “So I’ll have 

thirty…thirty…” 

“Thirty-nine, sweetums,” said Aunt Petunia. 

What it says about Dudley:   He’s not very smart. 

 

 

THOUGHTS 

            When he had been younger, Harry had dreamed and dreamed of some unknown relation coming to 

take him away, but it had never happened; the Dursleys were his only family. 

What is says about Harry:     He’s unhappy and doesn’t like his family 

 

  

EFFECT ON OTHERS 

           “Bad news, Vernon,” she said. “Mrs. Figg’s broken her leg. She can’t take him.” 

 Dudley’s mouth fell open in horror, but Harry’s heart gave a leap. Every year on Dudley’s birthday, 

his parents took him and a friend out for the day. Every year, Harry was left behind with Mrs. Figg, a mad 

old aldy who lived two streets away. 

What it says about the Dursleys:     They don’t like Harry 

 

 

ACTIONS 

            Harry had the best morning he’d had in a long time. He was careful to walk a little way apart from 

the Dursleys so that Dudley and Piers wouldn’t fall back on their favorite hobby of hitting him. 

What it says about Harry:       He cautious, nervous. He’s been beaten up / bullied in the past. 

 

 

LOOKS 

            Harry had always been small and skinny for his age. He looked even smaller and skinner than he 

really was because all he had to wear were old clothes of Dudley’s, and Dudley was about four times bigger 

than he was. Harry had a thin face, black hair, and bright green eyes. He wore round glasses held together 

with a lot of tape because of all the times Dudley had punched him on the nose. 

What it says about Harry:    He looks messy / unkempt. 

What it says about Dudley:   He’s probably overweight. 

 

 
 

 



 

Foundational Literacies — Narrative Unit — Lesson 4: Monday (Game) 

Lesson Summary 

Ss will begin to play the game. 

Presentation Preparation 

 N/A 
Handouts/Materials 

▪ Police Report (x2 / student) 

▪ Persons of Interest Chart (x1 / student) 

Pre-lesson requirements 

 Narrative Unit Lesson 2 Character Creation Sheet 
 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 

 

 

 

 

Warm up: [10 minutes] Game-play Instruction 

 Partner Ss should move to sit across from each other.  

 Note for teacher: It is best for Ss to sit in groups of four. This seating 

arrangement is so the students can work with a partner who has the same 

daily task. Otherwise, there will be 30 minutes of silence, and this game 

is designed to encourage collaborative learning. Please refer to seating 

chart. 

 T explains that they will all be playing the same game, but that they will 

not always be going to the same places or speaking to the same people in 

the game as their partner. Some days they will be asked to split up to 

interview different people. Therefore, they should choose the role of 

either Detective A or Detective B. 

 T then explains that the person sitting next to them will help them with 

their daily task. This means that two Detective A’s can work together to 

confirm the information they get. The same applies for Detective B’s. 

 NOTE: If there is an uneven number of Ss in class, a third member in one 

group can switch roles between A and B. 

 

 Seating Chart: 

 

A A 

B B 

 

 

Roles can be chosen by 

asking Ss to count the 

number of letters in their 

romaji name. The one 

with the longest name is 

Detective A. 

Activity 2: [10 minutes] Police Report & Persons of Interest How-To 

 T hands out the Police Report and instructs them how to fill it out by 

modeling.  

 Ss should be encouraged to pay attention to small details. 

 T repeats this with the Persons of Interest chart. 

 

Activity 3: [30 minutes] Monday’s Investigation 

 Ss play the game, conferring with a same-role Ss. 

Code to access Monday: 

Holmes 

Activity 4: [30 minutes]  
 After both sets of Ss have finished, they should discuss their findings 

with each other as a group. 

 

Homework: Ss will choose to interview either Yvette or Ronny 

 

Code to access Monday 

Homework: Kudo 



Persons of Interest 
 

Whenever you meet anyone new, write their name, why you talked to them, and how they are connected to the mystery in the chart below. 
 

Name Connection to mystery Notes 

   

   

   

   

   

   

   

   

   



 



Foundational Literacies — Narrative Unit — Lesson 5: Descriptive Language 

Lesson Summary 

Ss will learn how to add detail and imagery to their writing by expanding sentences a little at a time. 

Presentation Preparation 

 Keynote: Narrative Texts – Descriptive 

Language 

Handouts/Materials 

▪ Descriptive words for walking (cut into strips) 

▪ 6-Steps to a Descriptive Sentences 

▪  

Pre-lesson requirements 

 Narrative Lesson 3 (Introductory paragraph) 
 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 

 

 

 

 

Warm up: [20 minutes]  
 Ss clear a large space in the middle of the classroom. T lets Ss draw one slip of 

paper with one descriptive word for walking, along with its definition. Ss will 

write their word on the board, say it aloud, then "perform" their word for the 

class when T calls their name.  T models this by going first.  

 If Ss are lower-level, they 

may look up their word in 

their L1.  

 

If there are fewer than 20 Ss, 

Mosey, amble, and stroll are 

similar and can be cut. 

Activity 2: [10 minutes] Teaching/Modeling 

 T explains that one of the easiest ways to accomplish the “show, don’t tell” idea 

by adding descriptive detail. T writes “A boy walked” on the board and explains 

that even though this tells us the action, it doesn’t give enough detail for us to 

picture the scene in our minds as we read. Ss can follow 6 steps to increase 

detail in their writing: 
o Step 1 - Pick a base subject and predicate (always in past tense) 
o Step 2 - Add detail to the predicate (How? When? Where?)  
o Step 3 - Rework the sentence structure (optional; choose best one) 

o Step 4 – Add detail to sub. (Which? What kind? How many?)  

o Step 5 - use synonyms/thesaurus  

o Step 6 - Finishing touches (refine wording, check spelling, punctuation, 

proofread) 

 T hands out copies of the 6-Step Masterpiece Sentences Writing Guide for Ss to 

use. 

 

1) A boy walked 

2) A boy trudged toward the 

dark forest as the sun set. 

3) As the sun set, the boy 

trudged toward the dark 

forest. 

4) As the sun set behind the 

mountains, the knight trudged 

toward dark forest. 

5) As the sun sank behind the 

mountains, the knight trudged 

toward the shadowy woods. 

6) as needed 

 

T may want to direct Ss 

toward thesaurus.com or 

Word Flex. 

Activity 3: [20 minutes] Guided Practice 
 T writes “A girl played” on the board and draws Ss through the same process, 

eliciting suggestions along the way. 
 Using Part 1 of the worksheet, Ss try the same process in pairs with the original 

sentence: “A boy walked,” and share their results on the board. 

 

 

Activity 4: [20 minutes] Independent Practice 

 Ss re-write an example paragraph with descriptive language on Part 2 of 

the worksheet. 

 

Activity 5: [10 minutes] Dialogue Tags 

 T hands out the guide on common dialogue tags and how they are used 

and goes over it with the Ss. 

If there is extra time, T can 

have Ss perform the dialogue 

tags with an example 

sentence. 

Homework: Ss will rewrite their introductory paragraph from lesson 3, adding 

descriptive language. 

 

 

 

  



NAME: ________________________________ 

 

Foundational Literacies: Narrative Texts – Descriptive Writing 
 

Good narrative writing needs a lot of detail in order to make the setting or the action clear for the reader. 

Think of it as painting a picture with words. Not every sentence needs to be a complex-compound 

sentence, but you should include some variety by making important sentences very detailed using 

adjectives, adverbs, and prepositional phrases. 

 

Step 1:  Pick a basic subject and predicate (in the past tense) 

 

A boy walked. 

 

 

Subject          Predicate (verb and everything after it) 

 

Step 2:  Add detail to the predicate 
 

Ask the questions: 

 How? (write an adverb or more specific verb) 

 When? 

 Where? (write a prepositional phrase) 

 

Create a new sentence using the answers to these questions. 

 

Step 3:  Rework the new sentence by moving the predicate painters to different parts of the 

sentence 
 

Experiment with the sentence structure and choose the best one. 

 

Step 4:  Add detail to the subject 
 

Ask the questions: 

 Which? (give the subject a specific job or position in society) 

 What kind? (write an adjective) 

 How many? (change articles, add a group or a number) 

 

Add some or all of this information to the sentence to make another new sentence. 

 

Step 5:  Use synonyms for some words 
 

Look at the words used and replace the words with more descriptive words if you can. Use a 

thesaurus and dictionary! Rewrite the sentence with these new words. 

 

Stage 6:  Final Edits 
 

Check spelling and punctuation, and revise the positions of the words, phrases, and clauses. 

Proofread! 

 

 

  



 

Part 1 Directions: In your groups, write a completely original sentence using this base: 

 

A boy walked. 

Ideas: 

 

 

 

 

New Sentence:  

 

_____________________________________________________________________________ 

 

Part 2 Directions:  In the space below, write a paragraph that expands the basic sentences with 

descriptive language. 

Original Text: 

 The detective walked into the police station. She said hello to her partner. She poured a cup of 

coffee. She sat down at her desk. The phone rang. It was a wrong number. The detective frowned. It was 

another boring day with no new cases. 

 

(Example: Josephine pushed open the grimy glass door of the police station...) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

1. amble   walk in a slow, relaxed speed 

2. tiptoe   walk lightly on your toes 

3. falter    walk in an unsteady way, as if not confident 

4. skip    step from one foot to the other with a bounce 

5. limp    walk as if one of your feet really hurts 

6. lurch    walk and suddenly move sideways  

7. mosey   walk slowly, and with no obvious goal 

8. march   walk like a soldier 

9. shuffle   walk without lifting one’s feet 

10. saunter  walk casually, but confidently 

11. skulk   walk as if you don’t want to be seen 

12. sleep walk walk in one's sleep 

 

http://www.vocabulary.com/dictionary/skulk
http://www.vocabulary.com/dictionary/falter
http://www.vocabulary.com/dictionary/limp
http://www.vocabulary.com/dictionary/amble
http://www.vocabulary.com/dictionary/lurch
http://www.vocabulary.com/dictionary/saunter


13. stagger  walk as if drunk 

14. stride   walk with very long steps 

15. stroll   walk slowly and relaxed 

16. Strut   walk as is you own the room  

17. stumble  miss a step and nearly fall 

18. stomp  walk as if angry 

19. totter   almost fall when walking on something narrow 

20. trudge  walk heavily as if through mud 

21. waddle       walk with short steps and a swaying motion 

 
 
  

http://www.vocabulary.com/dictionary/stumble
http://www.vocabulary.com/dictionary/trudge
http://www.vocabulary.com/dictionary/waddle
http://www.vocabulary.com/dictionary/totter
http://www.vocabulary.com/dictionary/stagger
http://www.vocabulary.com/dictionary/stride
http://www.vocabulary.com/dictionary/stroll


Foundational Literacies: Narrative Texts – Dialogue Tags 

 
Dialogue tags describe how someone says something. These words help the reader understand how the 

character feels about a situation. 

 

Example: “I don’t care if you’re tired, we need to solve the case now!” the detective shouted. 

 

This is what the reader pictures in their mind: 

 

 
 

Here are some helpful dialogue tags to describe speaking: 

 

Bragged Said as if congratulating oneself 

Interrupted Speak while someone else is already talking 

Hissed Say something quietly but angrily 

Mumbled Say something so quietly no one can clearly understand the words 

Promised Make a promise 

Replied Say something as a response to another person 

Pleaded To beg for something 

Shouted Speak very, very loudly 

Sighed Say something with a feeling of sadness, relief, tiredness, or similar 

Whispered Say something very quietly, so only the person next to you can hear it. 

Dialogue and punctuation: 

“I really have no idea,” she admitted. 

“Well,” the detective said, stopping the argument, “I guess we’ll have to keep looking.” 

She whispered, “Meet me outside.” 



 

Foundational Literacies — Narrative Unit — Lesson 6: Tuesday (Game) 

Lesson Summary 

In the game, Ss will visit the crime scene and gather evidence about the death of Adam Mortis. 

Presentation Preparation 

 N/A 

Handouts/Materials 

▪ Police Report (x1/student) 

▪ Timeline (x1/student) 

Pre-lesson requirements 

 Narrative Lesson 3 (Introductory paragraph) 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 

 

 

 

 

Warm up: [15 minutes] Warm-up / Reminder 

 Ss go over what they remember from “Monday” with their partner. 

 T distributes new Police Reports, and tells Ss to come to the teacher once 

they’ve finished Tuesday’s game for the daily worksheet. 

 

Activity 2: [30 minutes] Gameplay 

 Ss play the game by going to investigate the scene where Adam’s body 

was discovered. After they have found and made notes about all the 

clues, they will return to the Police Station. 
 Ss will split into their A / B roles to speak with two persons of interest in 

the case.  

Tuesday code: 

Kojak 

 

Note: For the crime 

scene investigation, all 

players will go to the 

same location; however, 

during the follow-up 

interview, they will need 

to split into their A / B 

roles. 

Activity 3: [30 minutes] Timeline 

 Ss work together to complete a timeline of events surround the last few 

days of Adam’s life. 

 

 

Homework: Ss will rewrite their introductory paragraph from lesson 3, adding 

descriptive language. 

 

 

 

 



NAME:______________________________ 

Timeline of Events 

 

 

 

 

 

 

Adam’s body 

found by 

Stanley 

Monday 

Sunday 

Saturday 

Friday 

Thursday 

Tuesday 
__________ 



Foundational Literacies — Narrative Unit — Lesson 7: Narrative Perspective 

Lesson Summary 

Ss will learn about narrative perspective by analyzing examples and creating their own. 

Presentation Preparation 

 Keynote: Narrative Texts – Narrative 

Perspective 

Handouts/Materials 

▪ Narrative Perspective Warm-up (teacher-

provided according to Ss level) 

▪ Identifying Narrative Perspective 

▪ Narrative Perspective Worksheet 

Pre-lesson requirements 

N/A 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 

 

 

 

 

Warm up: [15 minutes] Warm-up 

 T passes out the first pages of a couple of different stories and asks 

students what is different about them (pronoun usage related to 

perspective). T asks Ss why authors might have written the texts 

differently and what the effect is on the reader 

If Ss seem to be 

struggling to find the 

difference, explicitly 

draw attention to 

pronouns. 

Activity 2: [15 minutes] Teaching/Modeling 

 T explains the different between dialogue and narration (slides 3-4)  
o Dialogue is when the character speaks; quotations 
o Narration is when the writer describes everything else. 
o Ss should focus on narration for today. 

 T gives examples of narrative perspective (slides 6-14) 
o 1st person – the narrator is a part of the story 
o 2nd person – the narrator is “you” 
o 3rd person – the narrator is telling someone else’s story 

 

 

Activity 3: [20 minutes] Guided Practice 

 Ss work in pairs to complete the Identifying Narrative Perspective in the 

Works of Roald Dahl worksheet. T will elicit answers and write them on 

the board when finished. 

 

 

Activity 4: [30 minutes] Independent Practice 

 Ss look at their own writing to determine which perspective(s) they have 

used in their story. T tells them that they must all decide on a single 

perspective type for their story and will have to re-write accordingly 

 

Homework:  

 

 

 

 

 

 

 

 



Foundational Literacies: Identifying Narrative Perspective 
 

Directions: Read the following passages and determine the narrator’s perspective and explain your answer. 

1st person    3rd person limited        3rd person omniscient    3rd person objective 

 

1. Until he was four years old, James Henry Trotter had had a happy life. He lived peacefully with his mother 

and father in a beautiful house beside the sea. There were always plenty of other children for him to play 

with, and there was a sandy beach for him to run about on.  

- James and the Giant Peach by Roald Dahl 

Narrator’s Perspective: ____________________________________________________________ 

How you know: __________________________________________________________________ 

 

2. I looked around and I saw a hideous painted and powdered witch’s face staring down at me, and the face 

opened its mouth and yelled triumphantly, “It’s here! It’s behind the screen! Come and get it!” the witch 

reached out a gloved hand and grabbed me by the hair but I twisted free and jumped away. 

- The Witches by Roald Dahl 

Narrator’s Perspective: ____________________________________________________________ 

How you know: __________________________________________________________________ 

 

3. Leslie sat in front of Paul.  She had two long, brown pigtails that reached all the way down to her 

waist.  Paul saw those pigtails, and a terrible urge came over him.  He wanted to pull a pigtail.  He wanted 

to wrap his fist around it, feel the hair between his fingers, and just yank.  He thought it would be fun to tie 

the pigtails together, or better yet, tie them to her chair.  But most of all, he just wanted to pull one.  

- Sideways Stories from Wayside School by Louis Sachar 

 

Narrator’s Perspective: ____________________________________________________________ 

How you know: __________________________________________________________________ 

 

 
4. At dawn, Mae Tuck set out on her horse for the wood at the edge of the village of Treegap.  She was going 

there, as she did once every ten years, to meet her two sons, Miles and Jesse, and she was feeling at 

ease.  At noon time, Winnie Foster, whose family owned the Treegap wood, lost her patience at last and 

decided to think about running away.   

- Tuck Everlasting by Natalie Babbitt 

Narrator’s Perspective: ____________________________________________________________ 

How you know: __________________________________________________________________ 



Identifying Narrative Perspective (Teacher’s Guide) 
 

Directions: Read the following passages and determine the narrator’s perspective and explain your answer. 

1st person    3rd person limited        3rd person omniscient    3rd person objective 

 

5. Until he was four years old, James Henry Trotter had had a happy life. He lived peacefully with his mother 

and father in a beautiful house beside the sea. There were always plenty of other children for him to play 

with, and there was a sandy beach for him to run about on.  

- James and the Giant Peach by Roald Dahl 

Narrator’s Perspective: 3rd objective 

How you know: We don’t know thoughts or feelings of Trotter 

 

6. I looked around and I saw a hideous painted and powdered witch’s face staring down at me, and the face 

opened its mouth and yelled triumphantly, “It’s here! It’s behind the screen! Come and get it!” the witch 

reached out a gloved hand and grabbed me by the hair but I twisted free and jumped away. 

- The Witches by Roald Dahl 

Narrator’s Perspective: 1st person 

How you know: Use of personal pronouns like I, me 

 

7. Leslie sat in front of Paul.  She had two long, brown pigtails that reached all the way down to her 

waist.  Paul saw those pigtails, and a terrible urge came over him.  He wanted to pull a pigtail.  He wanted 

to wrap his fist around it, feel the hair between his fingers, and just yank.  He thought it would be fun to tie 

the pigtails together, or better yet, tie them to her chair.  But most of all, he just wanted to pull one.  

- Sideways Stories from Wayside School by Louis Sachar 

 

Narrator’s Perspective: 3rd person limited 

How you know: Only know Paul’s thoughts 

 

 
8. At dawn, Mae Tuck set out on her horse for the wood at the edge of the village of Treegap.  She was going 

there, as she did once every ten years, to meet her two sons, Miles and Jesse, and she was feeling at 

ease.  At noon time, Winnie Foster, whose family owned the Treegap wood, lost her patience at last and 

decided to think about running away.   

- Tuck Everlasting by Natalie Babbitt 

Narrator’s Perspective: 3rd person omniscient  

How you know: We know both Mae’s and Winnie’s feelings 



Foundational Literacies: Narrative Perspective 
 

Directions: Choose a paragraph that you’ve already written for the story. Re-write part of the paragraph, 

changing perspective 

 

1st person 

 

 

 

 

 

 

 

 

 

 

3rd person omniscient 

 

 

 

 

 

 

 

 

 

 

3rd person limited 

 

 

 

 

 

 

 

 

 

 

3rd person objective 

 

 

 

 

 

 

 

 

 

 



Foundational Literacies — Narrative Unit — Lesson 8: Wednesday (Game) 

Lesson Summary 

Ss will continue the game. Today’s focus will be on narrative perspective, and maintaining the differences 

between narration and dialogue. 

Presentation Preparation 

  

Handouts/Materials 

▪ Police Reports (x1/student) 

▪ What Does all the Evidence Point To? 

Worksheet (x1/team) 

Pre-lesson requirements 

N/A 

 

LESSON SEQUENCE NOTES 

FL Thread [20 minutes] 

 

 

 

 

Warm up: [10 minutes] Warm-up 

 Ss get into their groups and recap the story so far. 

 T gives Ss their new Police Reports 

 

Activity 2: [30 minutes] Gameplay 

 Ss will play game, splitting tasks between talking to the coroner and the lab 

technician. T should monitor progress throughout. 

Game Code: Magnum 

 

Activity 3: [30 minutes] In-game Collaboration 

 Ss will work together to go over some text messages that were recovered. Once 

they are finished, Ss need to come to the teacher to get the “What does all the 

evidence point to?” worksheet. 
 Ss should work together to complete the worksheet before the end of class. 

 

 

Homework: Ss will write a paragraph from today’s game using indirect 

characterization, descriptive language, and narrative perspective, including narration and 

dialogue. 

 

 

  



What Does All The Evidence Point To? 
 

Directions: With your partner, take a close look at the information you collected from the coroner and the lab 

technician and compare it with your timeline. 

 

Was it an accident, suicide, or murder? Circle your decision. 

 

 

Accident  Suicide   Murder 

 

 

In the space below, write down when and how you think Adam died. Be specific and make as many connections 

with the evidence as you can. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Foundational Literacies — Narrative Unit — Lesson 9: Casual Language 

Lesson Summary 

Ss will categorize different types of casual language and learn how to incorporate it into narrative texts. 

Presentation Preparation 

 Keynote: Casual Language 

Handouts/Materials 

▪ Casual Language worksheet 

Pre-lesson requirements 

N/A 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 
 

Warm up: [15 minutes] Warm-up 

 T gives Ss worksheet and asks ss to think of two possible meanings for 

“This room is cool.” 

o The room temperature is low. 

o I like the style of the room. 

 T explains that the word cool is a “slang” word that that it is considered 

casual language. Ss brainstorm some other casual language (words or 

phrases) that they know. 

 

Activity 2: [15 minutes] Teaching 

 T defines the differences between 4 categories of casual language (slides 

3-6) 

o Idioms, slang, phrasal verbs, interjections 

 Ss categories the words they wrote earlier by writing them in the correct 

column on part 2 of their worksheet. 

 

Activity 3: [15 minutes] Guided Practice 

 T gives Ss some example formal sentences and asks which parts may 

need to be changed to make the language more casual (part 3).  

 Harold and Gene were delayed on the way to the party. (phrasal verb) 

o Harrold and Gerda were/got held up on the way to the party. 

 I don’t care that Pluto isn’t a planet. (interjection) 

o Meh, I don’t care that Pluto isn’t a planet. 

 That only happens very rarely. (idiom) 

o That only happens once in a blue moon. 

 I am terrible at algebra. (slang) 

o I’m rubbish at algebra (UK). I suck at algebra (US). 

 

T can give the 

suggestions of the actual 

vocabulary. 

Activity 4: [30 minutes] Independent Practice 

 Ss work on part 4 of the worksheet in pairs. 

 After checking answers as a class, T tells Ss to look at their HW for areas 

to include casual language and re-write them accordingly. 

1) f, d, g, a, b 

2) bend over backwards, cost 

an arm and a leg, cross your 

fingers, call I a dy, beting 

around the bush, drive me up 

the wall 

3) give up, come up with, 

hold on, cut it out, put up 

with 

4) d, g, e, f, b, a 

Homework: Ss choose a new section of the game to write a paragraph using 

casual language. 

 

 



NAME: _____________________________ 

Foundational Literacies: Narrative Texts – Casual Language 
 

Warm-up Directions: Look at the sentence below and determine its two meanings. 

 

This room is cool. 

 

Meaning 1: ________________________________________________________________________________ 

 

Meaning 2: ________________________________________________________________________________ 

 

 

1) Why does cool have two meanings? 

 

 

 

 

2) What are some examples of casual language that your team knows? Write your words/phrases below. 

 

 

 

Part 1 Directions: Define the four major categories of casual language and write an example. 

 

Idiom: ____________________________________________________________________________________________ 

 

Example: ___________________________________________________________________________________ 

 

Slang: ____________________________________________________________________________________________ 

 

Example: ___________________________________________________________________________________ 

 

Phrasal Verbs: ____________________________________________________________________________________ 

 

Example: ___________________________________________________________________________________ 

 

Interjection: _______________________________________________________________________________________ 

 

Example: ___________________________________________________________________________________ 

 



 

Part 2 Directions: Look at the casual language examples you wrote on page 1. Categorize them below. 

 

Idiom Slang Phrasal Verb Interjection 

 

 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

Part 3 Directions:  Underline the part of the sentences that can be changed with casual language. 

 

 

1. That only happens very rarely. (idiom) 

 

 

2. I am terrible at algebra. (slang)  

 

 

3. Harold and Gene were delayed on the way to the party. (phrasal verb) 

 

 

4. I don’t care that Pluto isn’t a planet. (interjection) 

 

 

 
  



Part 4 

Interjections Directions: Draw a line to match term with meaning. 

 

1. Ugh    a)  used to call for silence 

     

2. Oh    b)  express pain 

 

3. Whoa   d)  express emotions like surprise, anger, disappointment, or joy 

 

4. Shh    f)  express disgust 

 

5. Ow/Ouch   g)  express surprise or interest  

 

Idiom Directions:  Write the idiom in the blank spaces. Some of the forms may change in the sentences. 

 

costs an arm and a leg                                   bend over backwards                                       cross your fingers                  

beat(ing) around the bush                                     drive me up the wall                                        call it a day 

 

1. Everyone _bends over backwards______ to make sure he’s happy, but he’s so ungrateful! (work very hard) 

 

2. I guess it only makes sense he’s so protective of that new phone. I heard those things __________________ 

 

________________________________________________________________________. (very expensive) 

 

3. It’s so busy I’m not sure we can get in without a reservation. ___________________________! (be hopeful) 

 

4. Let’s _________________________________. Tomorrow morning, we can begin where we stopped. (stop) 

 

5. I could tell that he was ___________________________________________ and didn’t want to tell me why 

he was really calling me. (not talking about a certain thing) 

 

6. Ugh! Those kids really ___________________________________________! I wish their parents would 

stop giving them so much sugar! (frustrate) 

 

 

 



 

Phrasal Verbs Directions: Write the idiom in the blank spaces. Some of the forms may change in the sentences. 

 

Come up with         hold on         put up with        turn up         cut it out        give up           

 

 

1. Don’t worry. Your report will be found ____turn up________________________________________________ soon. 

2. Don’t tell me you’re going to quit _______________________________ after just two minutes! You didn’t even try! 

3. You’d better create ________________________________________ something by the end of the day or you’re fired. 

4. Wait ___________________________________________________________ a moment while I check the computer. 

5. Quit doing that__________________________________________________________________________________! 

6. We only have to tolerate ____________________________ the dog for a few nights while they’re away on vacation. 

 

Slang Directions: Draw a line from the slang term to the matching definition. 

 

1. Bail (US) – verb     a)  To punch someone very hard  

2. Shout (AUS) - noun    b)  very good     

3. Gutted (UK) - adj    d)  to leave 

4. Hammered (US) - adj    e)  disappointed or upset about something 

5. Brilliant (UK) - adj    f)  very drunk 

6. Deck (US) - verb    g)  to buy drinks for everyone in the group  

 



Foundational Literacies —Narrative Unit – Lesson 10: Thursday (Game) 

Lesson Summary 

Ss will continue playing the game. Today’s focus will be on casual language, and understanding the non-

literal meaning of phrases through character dialogues. 

Presentation Preparation 

▪ N/A 

 

 

Handouts/Materials 
▪ Police Reports (x2/Student) 

▪ Who Killed Adam Mortis worksheet (x1/Student) 

 

Pre-lesson requirements 

Monday~Wednesday Game Days 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 
 

Warm up: [15 mins] Warm-up 

▪ Ss go over what they remember from “Wednesday” with their partner. 

▪ T distributes new Police Reports. 

 

Activity 1: [30 mins] Gameplay 

 Ss will play the game, splitting tasks between talking to Allison or 

Yvette. T should monitor progress throughout. 

Password: 

Dupin 

Activity 3: [30 mins] Collaboration 

 Ss will work together to complete the Who Killed Adam Mortis 

worksheet and their Police Reports. 

T may need to go over 

“means,” “motive” and 

“opportunity” terms in a 

crime investigation 

context. 

Activity 4: [any remaining time] 

▪ T may elect to recap or to take a poll to see who Ss think the killer is. 

 

Homework: Ss will write a paragraph from today’s game using all the language 

features discussed thus far (indirect characterization, descriptive language, a 

single perspective, and casual language). 

 

 

  



Who Killed Adam Mortis? 

Directions: With you partner, decide who killed Adam Mortis. You need to consider motive (why), means 

(how), and opportunity (when) the killer committed murder. Complete the chart below using logic and 

evidence you have gathered from the case. 

 

Here are some possible suspects: 

 

Ronny  Yvette  Allison  Celeste  Bryan  Stanley 

 

Who had the motive? 

 

Who also had the means? 

 

Finally, who had the opportunity? 

 

Conclusion:  

 



Foundational Literacies —Narrative Unit – Lesson 11: Tense Shifting in Discourse 

Lesson Summary 

Ss will recognize that a cohesive text has several tense shifts within paragraphs. 

Presentation Preparation 

▪ Keynote: Tense-Aspect in Discourse 

 

 

Handouts/Materials 
▪ Verb chart (warm-up) 

▪ Tense Shifting worksheets 

 

Pre-lesson requirements 

N/A 

 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 
 

Warm up: [10 mins] Warm-up 

▪ Ss are given a blank chart for different English tenses and tasked with 

filling it out individually. T numbers them off into pairs and they check 

their work before writing their answers on a similar chart on the board. T 

makes corrections as needed. 

T may need to draw the 

chart on the board before 

class begins. 

Activity 1: [20 mins] Teaching / Modeling 

 T shows sample of writing with jumbled tenses that are typical for ESL 

learners [slide 2]. Ss find the verbs on the Narrative Text worksheet 

(Activity 1). T elicits answers before confirming visually [slide 3].  

 T shows Ss a timeline [slide 4] and asks Ss to place the verbs on the 

correct line (Activity 2) [slide 5]. T introduces the axes of orientation for 

verbs within a narrative [slide 6] and explains that we should move from 

all axes to just a single axis, for example the present [slide 7]. 

 Ss will write a single axis narrative using the previous example (Activity 

3) [slide 8-10] 

 

Activity 3: [30 mins] Group/Pair Practice 

 Ss are given a new set of events and must create a short narrative about 

them (Activity 4), before switching to a different axis (Activity 5). This 

should be done in pairs. 

 T will go over answers as a class, asking Ss to share their answers by 

writing the paragraph on the board. 

 

Activity 4: [20 minutes] Independent Practice 

▪ Ss write an example paragraph about their detective, trying to stay within 

the same time axis. 

 

Homework: N/A (or any unfinished paragraphs may be submitted next class)  

 

 

 

 

 

 

 

  



 

Warm-Up Activity Answer Guide 
 

 
 

 

Activity 4 Answer Guide 
 

When Leon gets to the station at 6:30, he has gotten up, has had a shower and has gotten dressed. 
He has had his breakfast and has brushed his teeth. He catches the train and gets to school at 7:30 
and has to wait half an hour for class. 
 

Activity 5 Answer Guide 
 

When Leon got to the station at 6:30, he had gotten up, had had a shower, and had gotten dressed. 
He had had his breakfast and had brushed his teeth. He caught the train and got to school at 7:30 
and had to wait half an hour for class. 
 

 

  



Foundational Literacies: Narrative Texts - Tense-Aspect 
 

 

Part 1 Directions: Read the short paragraph below with a partner and underline all the verbs. 

 

 

I don’t know what to do for my vacation. It will start in three weeks. I saved enough 

money for a really nice trip. I went to Hawaii. It will be too early to do to the mountains. I 

worked hard all year. I really need a break. 

 

 

 

Part 2 Directions: Place all the verbs above onto the timeline below. 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

  

NOW 

PAST 

FUTURE 



 

Here is a chart of how to form verbs along a single axis in narrative writing. 

 

 

Axis of Orientation Time Before At the Time Time After 

Present has sung sings sings 

Past had sung sang sang 

Future will have sung will sing will sing 

 

Example sentences: 

 

Present: Maria has downloaded the photos from Twitter so that she can show the detective. She is 

surprised that the detective doesn’t ask to see the photos, but asks her about how Adam was as a 

teacher instead. 

 

Past: Maria had downloaded the photos from Twitter so that she could show the detective. She was 

surprised that the detective didn’t ask to see the photos, but asked her about how Adam was as a 

teacher instead. 

 

Future: Maria will have downloaded the photos from Twitter so that she will be able to show the 

detective. She will be surprised that the detective won’t ask to see the photos, but will ask her about 

how Adam was as a teacher instead. 

 

 

Part 3 Directions: Rewrite the short paragraph below with a partner and fill in all the verbs 

using only the present axis. 

 

 

I ____________ what to do for my vacation. It ____________  in three weeks. I 

____________ enough money for a really nice trip. I ____________ to Hawaii. It 

____________  too early to do to the mountains. I ____________ hard all year. I really 

____________ a break. 

 

 



 

Part 4 Directions: Take the information below and write a short paragraph in the present axis. 

Note that “now” is the event in line 4. 

 

1. Leon gets up at 6:00. 

2. He has a shower and gets dressed.  

3. He has breakfast and then brushes his teeth.  

4. (NOW) At 6:30 he goes to the station to catch his train.  

5. He gets to school at 7:30 and has to wait half an hour for class.  

 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

 

 

Part 5 Directions: Rewrite the previous paragraph in the past axis. 

 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

  



Verb Tense Warm-up Activity 
 

 

Complete the chart below using correct verb forms in each box. Use the word “eat” for your examples. 

 
 

Past Present Future 

Simple  

 
  ______________________ 
 

 

 

 
Use: A past habit or an action 
already completed. 

 

 
  ______________________ 
 

 

 

 
Use: Express a general truth or 
habits. 

 

 
  ______________________ 
 

 

 

 
Use: An action that has not taken 
place yet. 

Progressive 
/ Continuous 

 

 
  ______________________ 
 

 

 

 
Use: Explain an uncompleted 
action of the past. 

 

 
  ______________________ 
 

 

 

 
Use: An action taking place at 
the time of speaking / writing. 

 

 
  ______________________ 
 

 

 

 
Use: What will be happening at 
some time in the future. 

Perfect  

 
  ______________________ 
 

 

 

 
Use: A completed action that 
took place before a second 
action. 

 

 
  ______________________ 
 

 

 

 
Use: (1) A past action not 
defined by a time; (2) An action 
which began in the past and 
continues until now. 

 

 
  ______________________ 
 

 

 

 
Use: An action that will be 
complete before another action. 

Perfect 
Progressive 
/ Continuous 

 

 
  ______________________ 
 

 

 

 
Use: An action in the past that 
began before a certain time in 
the past and continued until that 
time.  

 

 
  ______________________ 
 

 

 

 
Use: An action which started at 
some point in time and is either 
complete or not complete. 

 

 
  ______________________ 
 

 

 

 
Use: An action that will have 
happened for some time and will 
not be complete yet at a certain 
time in the future. 

 
 



Foundational Literacies —Narrative Unit – Lesson 12: Friday (Game) 

Lesson Summary 

Ss will finish the rising action of the story by playing the game. Once they have completed “Friday’s” open-

ended task, Ss will brainstorm the climax, falling action and conclusion to their detective’s story. 

Presentation Preparation 

▪ N/A 

 

 

Handouts/Materials 
▪ What Happens Next worksheet (x1/Student) 

 

Pre-lesson requirements 

Monday~Thursday Game Days 
 

LESSON SEQUENCE NOTES 

FL Thread [10 minutes] 
 

Warm up: [15 mins] Warm-up 
 Ss go over what they remember from “Thursday” with their partner.  

There is no Police 

Report this time. 

Activity 1: [5 mins] Gameplay 

 Ss send an officer to arrest the criminal. 

 Little do they know…there is no ending, no matter who they chose as the 

killer. 

Password: 

Marple 

Activity 3: [60 mins] Collaboration 

 Ss brainstorm ideas about how the story will reach the climax and finally 

conclude. 

 Near the end of class, T hands out the project guidelines and example 

ending. 

Example ending is a 

PDF, found in the 

materials folder. 

Activity 4: [any remaining time] 

▪ T may elect to recap or to take a poll to see who Ss think the killer is. 

 

Homework: Ss begin writing the end of their detective’s story.  

 

  



What Happens Next? 
 

Directions: With your partner, brainstorm some creative ideas about the climax to your detective story. Like all 

climaxes, it should be the most exciting part of the story. In the space below, list some ideas about different 

things that could happen during the climax and different ways this story could eventually end. 

 

 

 

Climax Ideas: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ending Ideas: 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Foundational Literacies: Narrative Text Project 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Project: 

You will complete the story by writing the climax, falling action and resolution. You will use your own 

detective character while writing and choose the narrative perspective with which you want to tell the story. 

 

Requirements: 

 Must identify the narrative perspective and write consistently in that perspective. 

 Write a complete climax, falling action, and resolution to the story. 

 Length: 3-5 pages (double-spaced). 

 Include strong descriptive sentences. 

 Include dialogue tags. 

 Write consistently in a primary tense axis. 

 Correct format for narrative texts. 

 

Day 1:   

In-Class: Brainstorm ideas about climax and ending with your partner. 

Homework: Begin typing the rough draft. 

Day 2:   

In-Class: Continue work on the rough draft; edit after speaking with teacher. 

Homework: Edit and prepare the final draft. 

Day 3: 

In-Class: Submit final draft. 

Complicating 

Action: Detective is 

told that Adam 

Mortis is missing. 

Exposition: 

Detective 

working in a city. 

Climax: ??? 

Resolution: ??? 



 

Narrative Text Project Rubric 
 3 2 1 0 

Narrative Arc 

Chapter clearly 

begins at the 

climax and the arc 

is completed. 

Chapter begins at 

climax, but some 

arc events appear 

out of order. 

Unable to discern 

climax, and some 

events out of 

order. 

Chapter events out 

of order. 

Descriptive 

Language 

Many sentences 

use a variety of 

descriptive 

language. 

Some sentence use 

a variety of 

descriptive 

language. 

Descriptive 

language present, 

but same type 

repeated without 

variation. 

Little descriptive 

language. 

Characterization 

Clear attempt 

made at making 

most descriptions 

of character 

indirect. 

An attempt made 

at making some 

descriptions of 

character indirect. 

Little attempt 

made at making 

descriptions of 

character indirect. 

Direct 

characterization 

only. 

Tense-Aspect 

Complex 

sentences with 

varied tense 

throughout text. 

Complex 

sentences with 

varied tense in 

most of the text. 

Complex 

sentences with 

varied tense in 

some of text. 

Complex 

sentences with 

varied tense rarely 

in text. 

Narrative 

Perspective 

All non-dialogue 

sentences maintain 

a single 

perspective. 

Non-dialogue 

sentences rarely 

switch perspective. 

Some non-

dialogue sentences 

switch perspective. 

Perspective 

switches 

frequently. 

Mechanics 

No grammar / 

spelling errors that 

distracted from the 

reading. 

1-2 grammar / 

spelling errors that 

distracted from the 

reading. 

3-4 grammar / 

spelling errors that 

distracted from the 

reading. 

5+ grammar / 

spelling errors that 

distracted from the 

reading. 

Length 
More than 2 full 

pages. 

Less than 2 full 

pages. 

Less than 1.5 

pages. 
One page or less 

 

Score: ______ / 21 

 

Comments: 

 



Student’s name 

Teacher’s name 

Class 

Due Date: 

Perspective: 3rd limited 

Eight Lives Left 

“What do we do?” Officer Hightower asked.  

Lavinia threw her coffee against the wall. The paper cup bounced off and hit the floor 

with an unsatisfying thud. Blood racing, she flung everything off her desk with a sweep of her 

arms, pleased that the reams of police reports and interview notes floated to the ground in utter 

chaos . She heard Elijah tsk behind her.  1

“Uh-huh, that’s definitely going to help us ,” he said. 2

Lavinia rounded on him, ready to give him a piece of her mind when the the chief barged 

into the office. Her eyes scanned the mess on the floor. “What’s going on in here?” she asked. 

“Hightower here just let the killer get away scot free ,” Lavinia spat. 3

Hightower looked affronted . “Oh, like I sat down and had a nice chat with the guy, 4

decided he was cool and let him waltz out the door?” He turned to the chief. “Chief, Jenkins was 

gone when we got there.” 

1 Indirect characterization -  I wanted to show that Lavinia was angry so I used the phrase “blood 
racing,” and included the idea that she was pleased that she was making a mess because it was 
something she could control. 
2 Every time a character begins to speak, make sure that dialogue is on a new line. 
3 Casual language - “Scott free” is slang for “without penalty” 
4 Each character’s actions and dialogue should be included in a new paragraph. Here, I’ve written about 
Hightower’s thoughts/dialogue. In the next paragraph I switch to the chief's. 



“Then what is everyone still doing here? We have a murderer loose on the streets. Go 

find him,” she snapped. 

Lavinia moved to brush past Hightower, but was stopped by the chief. “Oh, no, I don’t 

think so. You get to stay here and calm down. Maybe clean up this mess. You’re staying here, 

too, Booker.” The chief left, pulling Hightower with her. 

Elijah skirted around the papers and closed the door by leaning against it. “Do you think I 

should ever tell her that my last name is Baker, not Booker?” 

“Not now, ‘Lij.” Lavinia bent down to start collecting the files from the floor when 

something caught her eye. It was the print out of the email that they’d recovered from Adam’s 

computer. It wasn’t the scathing remarks that ***** had typed that drew her attention, however.  

She felt her mouth go dry. “Jesus , ‘Lij.” 5

“Hmm?” 

She thrust the print-out at her partner. “Look at the damn time stamp.” He took the paper 

from her, eyes going wide. 

“Oh, shit.” Elijah half sat, half collapsed onto the floor . “Are you kidding me? How did 6

we miss this?” He tore his eyes away from the page and gaped at Lavinia. “This means...this 

means that it couldn’t have been *****. It just couldn’t have been.” 7

“That only leaves one person,” Lavinia whispered. 

“We need to tell the chief.” 

This time, Lavinia and Elijah weren’t leaving anything up to chance. Once they’d told the 

chief about their discovery, she’d screamed at them for their incompetence but gave them 

5 Casual Language - Interjection used to express shock. 
6 Indirect Characterization - I wanted to show that Elijah was upset by the information. 
7 If you want to add emphasis to a certain word, italicize it. Never use all CAPITAL letters. 



permission to drive to *******’s apartment to make the arrest.  Elijah, being the slightly more 

ruthless driver of the two, sped through another intersection. At the speed he was going, Lavinia 

was sure he’d strip the yellow paint off her beloved Ford Escort. “Watch it,” she snapped. 

Elijah gave her an incredulous look, which was a bit of an accomplishment because he 

could only briefly glance in her direction as he whipped the car around a corner. “Seriously? If I 

crash this monstrosity, I’m be sure the whole department will be celebrate. I’d be a damn hero.” 

“I will end you.” 

Elijah chuckled, blaring the horn as he raced past idle cars. 

Lavinia picked up her phone to call Allison Barnes again. The woman hadn’t answered 

the first nine calls, but maybe this was lucky number ten. Unlike previous attempts, it went 

straight to voicemail and Lavinia’s heart sank. “Allison’s phone’s been switched off.” 

“You don’t think…” 

“I do think, actually. We’ve got to hurry. *******’s apartment is the next left.” 

The car skidded to a stop next to several police cars that were already parked haphazardly 

outside the apartment complex. The detectives darted up the stairwell and found two officers 

with a battering ram in the second floor hallway . One of them noticed Lavinia, “The suspect is 

definitely in there, detective. She’s not alone. We heard screaming a few minutes ago.” 

“And you’re going to ram her door in? What if she’s got a hostage?!” 

The officer’s exchanged a look. “Ma’am, the screamed stopped. If there was a hostage...” 

“Christ.” The blood had drained from Elijah’s face. He reached to unholster his gun, but 

Lavinia put her hand on his arm and shook her head. 

“Officers, do it.” 



And they did. The two swung the metal ram at the door with such force that it smashed 

the lock right off. One of the officer’s kicked the door open while the second drew his gun and 

pointed it into the apartment.  

Lavinia clenched her jaw and inched closer to the doorway, Elijah hovering just behind 

her. The second officer lowered his weapon and Lavinia paused. “We need medical assistance on 

the second floor. Two down,” the officer said. He let the detectives push past him and enter the 

apartment. 

There was so much blood on the floor that Lavinia couldn’t walk very far into the room 

without treading in it. It was still spreading like a grotesque fan from the two bodies that were 

crumpled in a heap in the center of the room. ******* lay on the floor, a look of anguish and 

confusion on her face, wet tears still clinging her her lifeless cheeks. A bright red gash marred 

her neck, deep and precise, that must have sent her blood spilling out uncontrollably. Lavinia 

swallowed the bile in her own throat. What a terrible, senseless death. 

Next to her was *******.  Unlike *******, she looked positively triumphant. For a 

woman who’d clearly just slit her own throat, she smiled softly at ceiling, one hand clutching at 

an odd charm bracelet on her other wrist. 

Avoiding the pool of blood, Lavinia leaned in to get a closer look at the bracelet. She 

heard Elijah on the phone, perhaps calling the chief, but she wasn’t paying attention to his words, 

focused too much on trying to see though the gaps in *******’s fingers. It wasn’t a bracelet after 

all. At least, not one meant for a human . 8

Elijah ended the call, his face still ashen, “You know that this is our fault.” 

8 I wanted to explain to the reader that it was a pet collar without actually writing it. 



She tried to think of something to counter that but nothing sounded sincere. He was right. 

* * * 

“You know, I thought that by assigning you two to be partners, you would somehow 

balance each other out,” the chief said. She’d been oddly calm and civil throughout their report, 

and it was beginning to make Lavinia’s palms sweat. “However, it looks like I’ve managed to 

draw out the worst in each of you. You both rushed through this case like you had something to 

prove to each other and now two more people are dead because you couldn’t be bothered with 

the details. I honestly don’t know what to do with either of you.” 

“Paid suspension?” Elijah guessed. “Unpaid suspension,” he amended when the chief 

balked at him. 

“And a demotion as well. I don’t want either of you working on a case for at least a year. 

Have fun logging evidence into the new computer database for the next twelve months. Maybe 

you’ll learn how to pay attention to details from good detectives.”  

She didn’t have any parting words, but it was a clear dismissal. Elijah held the door open 

for Lavinia, an annoying holdover from his country upbringing. Lavinia didn’t object, too lost in 

her own misery to chastise him about outdated chivalry. They avoided each other’s eyes on the 

way back to their desks. Once the door snapped closed behind them Lavinia burst into tears.  

Elijah, clearly alarmed, froze. “It’s going to be okay, Vinny.” But he didn’t sound very 

convinced. 

“I know,” she sobbed. “It’s just that I really loved cats until today.” 



Police Report 

 

 

Detective’s Name: __________________________________________________ 

 

 

Sunday           Monday           Tuesday           Wednesday           Thursday           Friday           Saturday 

 

 

Location: _________________________________________________________ 

 

 

Person interviewed: _________________________________________________ 

 

 

Who are they? ________________________________________ 

 

 

 

Evidence 
 

Write down anything you find during your investigation and what was interesting about it. Be sure to 

note where you found it as well. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Investigation Notes 

 

 

What did you learn in today’s investigation? 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

 

Did you notice anything suspicious or unusual? 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

 

Does this information connect to any previous information that you have learned? 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

_______________________________________________________________________________________________ 

 

 

Additional Notes 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- 


